MISS CHRISTISON'S ADDRESS

When I spoke tc you last year I remcmber saying that our decisions,
bcth aduinistrative and professional, must always be based on what we
know of the children in the kindergartens for whom and with whom* we
all work,

I would like this year to teke 2 closcr look at the children in
our kindergartens. Why, for example, do we provide any pre-school
educaticn at all, what do we hope tc do and how do we try to do it.
It is only in terms of these questions that we can evaluate our
practice and plan its development.

If you ask any parent of a kindergarten child why he sends his
child to kindergarten you will &et many different answers, Some
will speak of the value to the child of neeting and playing with other
children; others will hope that he will be able to start school and
School work casily and with confidence; cthers will say they do not
know how to dircet the child's' boundless eénergy and curiosity and
they seek the help of the kindergarten in giving him profitable
cccupetion. I could continue the list but I think that in this
company therc is no need for me to do so.

If you pick up any book of educational thecry ycu will find
thet there are almost as many aims in cducation as there are authors
¢f such books and as I read them from time to time the most obvious
fact that strikcs me is that 2lmost every cne of these carefully
thought-out and worded "aims" is Just as valid for pre-school
education as it is for the education traditionally undertaken in the
schools. Here is one example which I hove picked wmore or less at
random, It is 2 statement of the gencral purpose of education as
set out in the State of Western australia, and it was quoted et a
recent conference of Inspectors of Schools from Australis znd New
Zealand. I quote -- "The purposc of our cducaticn is the continuous,
all rcund dcvelopment of the individusl so that he can take his
place as 2 valued member of society contributing his particular
individual skills thrcugh his ability tc work as e member of the
group.," In this statement there are points which have real
significance for our kindergartens. Let me take them one by one,

y Education is a continucus Process:

You, as parents, will know full well that education doesn't
start when the child goes to schcol and it doesn't end on the day that
he leaves, Learning begins when the child is bern, when he first
becomcs aware of sights or sounds or smells or movements, And as
he grows his lcarning grows. By the time he gets to kindergarten
he has built up 2 complex structure of learning and we often don't
realise how much he has actually learnt and how complex it is, He
has learnt not only to stand upright, but to walk and to run end to
Jjump, He has learnt to control his body to a large extent, in
meeting the social demands of cur society, in cating and toilet
training. € hes learnt to use a few tools —— g spoon, & woocden .
hammer, perhaps a erayon, He has learnt to use words to communicate s
with others and this is a tremendous step forward. He is learni ;
Some control over his feclings which is more difficult than learning
bedily control. The temper tantrums of the 2-year old are going.

But you know what 3-year olds are like. and this is my point. =
If education is a continucus process each stage must be based on what
has gone before, and whether you like it or not parents are the = =
first educators. No kindergarten teacher can hope to educate a
child effectively if she does not base her work on what the parents
heve done, So she must kncw the child's home and perents so tha
for the child there is no bewildering brcak that endangers contini
Furthermcre, cven when the child does come tc kindergerten his pe
are still the most important people in his life and his home ig
the placc where mest of his growing is done, So pearents, too, |
tc know what the child dces in kindergarten and how and why so
they can work in double harness with the tcacher to give the
stable background in which to grow., This is, of course, the
why every gocd kindergarten teacher works with mother helpers
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gssists that initial settling-in is done gradually and runs pre-entry
oups and so on. This is why the weckly schedule sets aside an
afterncon for parent werk, This is why every recally interested
kindergerten parcnt finds cut why o wecll--equipped kindergarten
Possesses junk materiel and finger paint and equipment for weter play
as well as polishers and lawn mowcrs, for which the adult ean sce more
immediate use.

411 c¢f this leads c¢n t¢ the next point. If education is a
continuous proccss it must net only be built on what has gone before
but it must also lay good foundations for what is to come afterwards.
It is not part ¢f the kindergarten's Job to anticipate the traditional
werk of the school, The schocl years are the time for school work
and we do nc serviec tc the children of 3 and 4 if we try to give
them what is suitable for 5 year clds, watered down a bit. But if
we provide well for 3's and 4's we arc inevitebly laying the
foundaticns for what happens at 5. For cxample, when a kindergarten
child learns to meanage a crayon, a paint brush, a hemmer, or even
when he learns to carry a cup of milk withcut spilling it, hc is
learning to use and control thc hands thet will later use pencils and
tocls of a2ll kinds. twhen he learns that this block is too smell
teo fill up this space or that that rcil of ncwsprint is tco heevy to
carry or that there aren't encugh picces of apple to go round, he is
lcarning about big and small, hcavy and light, more and less —- the
fcundaticns of 21l werk in numbers and quantity. When he locks at
bocks cor listens to stories, when he uses words to ask questions,
meke comments, communicate with cthers, he is laying the foundations
for later recading eand when he peints and draws he is starting con
whet will later be writing. and thesc arc only a few examples.

Ycu will think ¢f meny more.

e all-Rcund Development:

The scecond point is that cducaticn zims at all-round development.
We do nct know yot all there is to know about hunan growth and
develcpment but we dc know that it is not elways a straight-forward
process and we do know that difficultics in cne part of a child's
life can hamper the development of cther parts., 4 child who is
physically handicapped is often soccially handicapped as well —-
he simply cannct elways join in the play c¢f others so that his
experience of living and learning with others is limited, A child
Who is obscssed by fears oramxictiis or who is frustrated by
continually being expceted tc reach toc high a standard is not likely
tc get on with the job of learning with confidence and eagerness.,
Any kind of institution that aims at promoting development must
consider all kinds ¢f growth. and s¢ the kindergarten aims to
provide for intellectual growth, the lecarning of facts and relation-
ships, for sceial growth znd the increcasing ability both to contribute
t¢ the life of the grcoup and to reeecive from ity for emotional ..
growth and the stcedy increase in the ability to control and direct
feelings in the appropriate way and his physicel growth as well,
In no kindergarten docs the director say "W¢ will provide this
aetivity for intellectual grewth and that for social growth,"
Instead the total ¢nviromaent, the building, the materials, the
activities cutside and inside, the arranging of the programme and the
handling of the chidren are all carefully planned to help all-rcund
developnent. Zven to find his own locker demands intelligence from
& 3~year cld and for him to hang his coat by the loop on the hook
demands physical skill, The sand and the water and the blocks and
the puzzles and the clay and all the other materiels are chosen for
their versatility.

5 The Developnent ¢f the Individual.

It is a good many years ncw since kindergartens have generally
edopted free activity progremmes in place of the more formal teacher-

dirccted programmes. The type ¢f programme commonly found now grew 1qgf

out of what had gene before for many rcescns. But cone of these

rcascns was the growing rcslisaticn that no two children are slike.
Although 211 normal children fellow the same broad pattern cf develop-
ment their rate of growth varies widely and the ways in which they
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velop vary widely; a programme theught up by the teacher and

esented to the group might be exactly suitable for somc of the
children but it will be far tco advanced for cthers and too simple for
others again,

To encourage individuality it is nccessary to have a programme
in which each child can pursue his own activity at his own rate.
Further, cach activity must be chosen not only, as I said earlier,
because it can be used for different purpouses, but alsc because it can
be used by children cf different ages and steges of development. Hence
in kindergartens the mcst valuable materials arec the raw materials like
the clay and the carpentry wood and the sand and the paint. They can
be used by children of zll ages and stages.

Such a programme, of course, mekes hcavy demands on the teacher.
It is not encugh for her tc be kind and pleasant tc¢ the children and
able to lock after then. She necds sensitivity, undcrstanding, skill
and great rescurces both perscnally and professionally. Underlying
these must be 2 high standard of general cducation and a high standard
of prcfessional training. And if our children's individuality is a
thing to be valued and preserved sc is the individuality of our
teachers, There is, I think, sometimes a qucsticning of a teacher
who works differently from her colleague in the next kindergarten. Wic
must, of course, do what we can to achicve & uniformly high standard
but that does not mean a uniform provisicon., Kindergartens should be
different in diffcerent arcas and we shculd nct cxpeet a kindergarten
in a2 small country town to be a duplicate of cne in a busy city
suburb. I don't want tc labour the point but I am convinecd that the
individuality of both children and teachers is a precicus thing to be
respected and enccuraged and that we are scmetimes guilty in our
attenpt to produce an evenly high standard -- in buildings, in
activities, in the training of tcachers -- to insist toc much on
uniformity.

4, Ability to Work.

It may seem a little strange to talk about the kindergarten child's
work. It is play, yes, but work? Yet work is a word which I think
can well be applied t¢ what the child is engeged in at kindergarten,

He is, after all, undertaking the mein busincss of his life at this
stage —- growing up. aAnd what he does dcmends effort and concentration
and often involves drudgery in order to achieve the desired result,

All these are characteristic of work as we kncw it and all these are
characteristic of the activity geing cn in a gocd kindergarten.

If we are tc get from the children the ability tc stick to a job
worth doing for thec shcer Joy of doing it, or to face failure and try
egain, it is not cncugh to cive them moterials and lcave them alone.
They need the metcrials, of ccurse, and 1lots of them, and they need
Space and they nccd time; but abeve all they need the challenge and .
the stinulaticn and ideas to spur them on to start the job. They need
understanding support to encourage them to continue it when the going
g€vs hard and, in themselves, they neecd skill and confidence in the

£field of their cwn efforts. and if ycu think about it you realise that

this all applies tc¢ the kindergarten child, but it also applies to the
school child, the alolescent and the adult as wall, In cther words,

we are back whcre we started —- "the purpcse of cur education is the
continucus, all-round development of the individual so that he can take
his place as a va2lued member of scciety contributing his particular
individual skills thrceugh his ability to work as o member of the group,"

¥With all that, how far have we £0t in rcalising cur aim? I think
that without boasting and withcut falsc nodesty we have gone some way
to achieving it. 4 good kindergarten is rocted in the families of the
child 2nd locks towards the schools. It does provide opportunities
for individual learning, but I belicve we could do more. But I have nco
intention of attempting an assessment now. I leave that tco you. It
is surely the task of the conferences and thc Union which is the
naticnal pclicy-making body of the kindergerten movement to build on 974
what has alrcady been achieved and tc find ways and mcans of strength-~
ening cur work where it necds it.



